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Abstract: Motivation as an individual marvel has usually been focused with little studies investigating how motivational characteristics 

could affect the academic achievement of the learner. The study evaluated the connection of motivational attributes and academic 

achievement among freshman college students in a state university in Cebu, Philippines. In particular, it attempted to address the following 

questions: the respondents’ age and sex, the grade point average of the students, and to find out if there is a correlation between motivational 

attributes and academic achievement for academic year 2017-2018. Using quantitative analysis of information collected, the descriptive 

technique was used in the research. It used weighted mean, chi-square, contingency coefficient, and t-test to provide interpretation of 

information. Based on the assessment of their level of motivational attributes, an overall weighted mean was 3.99 with composite weighted 

means along the areas of Intrinsic Goal Orientation 4.11, Extrinsic Goal Orientation 4.18, Task Value 4.07, and Control of Learning Beliefs 

4.19, Self-Efficacy for Learning and Performance 3.78, and Test Anxiety 3.58. All these numerical data were equivalent to a descriptive 

rating of Agree (A). The results of the chi-square test showed rejection of the null hypothesis. The computed value was greater than the 

critical value of 9.488 using 5x2 contingency table. It also obtained a computed coefficient of contingency of 0.371 which denotes moderate 

correlation. The computed t-value was also greater than the tabled value of 1.96 at 0.05 level of significance. The study concluded that there 

is a link between motivational attributes and academic achievement. 
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1. INTRODUCTION 
Student motivation is an excellent measure of academic 

excellence benchmarking (Howey, 2008). According to the 

research undertaken by Muola, 2010 teachers are constantly 

questioned on how to motivate learners entering college who 

are mentally, emotionally, and academically unprepared for 

college life. As mentioned by Lucas, 2010, there are different 

concepts among educators and administrators about the role 

of motivation in academic achievement and what can be 

done about it. According to the Philippine Journal of Higher 

Education Quality Assurance (2003), the interaction of 

cultural patterns and state intervention in higher education 

has presented a tremendous challenge of assuring inequality. 

The typical Filipino family values the college diploma so 

dearly, irrespective of where the diploma is obtained, to the 

point that by taking advantage of the scenario, cheap; under 

standard colleges derive beautiful financial yields. This 

cultural reality is a factor that cannot be ignored when 

installing in the nation a reliable system of quality assurance. 

The government of the Philippines is already making this 

vision of education a reality. This research is based on 

Bandura's Social Cognitive Theory and Rotter's Intrinsic-

Extrinsic Locus of Control as postulated by Bernardo (2008), 

which states that people in a specified scenario consider the 

probable implications of their behavior and behave on the 

basis of their motivation and faith pattern. Intelligence is not 

the only determinant of academic achievement, as Broussard 

indicated in 2002. High motivation and learning commitment 

have been constantly related to lower dropout rates and 

higher student achievement levels. As Serinas (2005) quoted 

Gottfried, the findings endorsed the hypothesis that 

motivation is positively and substantially linked to the 

academic performance of learners as measured by 

standardized performance exams as well as teacher grades. 

Students indicated that there was a considerably greater level 

of motivation in academic performance. Individuals also 

learn about the usefulness and appropriateness of activities 

by watching models and the effects of model activities and 

behave on the anticipated results of actions in accordance 

with their convictions. According to Chang as quoted by 

Eccles. in 2008, expectations and values are presumed to be 

affected by task-specific convictions such as competency 

perceptions, perceptions of the difficulties of distinct 

assignments, and individual objectives and self-scheme. 

Alberto et.al. (2003) indicated that, in turn, these social 

cognitive factors are affected by individuals ' perceptions of 

the attitudes and expectations of other people towards them, 

by their own interpretations of their past achievements and 

by their affective memories of or affective expectations of 

comparable duties. The task-perceptions and interpretations 

of individuals ' previous results are presumed to be affected 

by the conduct and views of socializers, by their own success 

stories and failures, and by cultural backgrounds and 

distinctive historical occurrences. In addition, the view of 

motivation from a general cognitive perspective makes use 

of the expectation construct as opposed to earlier behavioral 

motivation models that relied strictly on reward and 

punishment as indicated by Huang in 2007 in the 

Conditioning Theories. Early contributors to the role of 

expectation (Lewin, Dembo, Festinger, and Sears) as Pintrich 

(2003) suggested that this decision-making process could be 

captured by the Level of Aspiration construction. Level of 

Aspiration is described as the objective or standard that 

people, based on previous experience and familiarity with 

the job, set themselves in a challenge. Atkinson's model of 

achievement motivation as conferred by Reed in 2007 

combined the constructs of needs, expectancy, and values. 

Early cognitive motivation models emphasized the 

significance of the perceptions and views of the person as 

mediators of behavior, thus concentrating motivational 
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studies on the individual's subjective and phenomenological 

psychology. The investigator observed and experienced on 

the basis of the realities those learners who are less driven 

and under-prepared lack the required skills to manage their 

academic achievement. While it is true that some learners 

passed the College Admission Test, they still lack vital 

understanding, abilities, attitudes, and other qualities to 

synthesize their academic performance's function of 

motivation. The Roman poet Virgil noted that "they are 

allowed to believe they can." Alexander Dumas, a French 

writer, wrote that when individuals doubt themselves they 

are the first to be persuaded of their own failure. As 

mentioned in Pajares ' study (2002), there is now ample 

evidence to suggest that Virgil and Dumas were absolutely 

right. Since Bandura first launched the self-efficacy structure 

in 1977, investigators have been very effective in showing 

that the self-efficacy convictions of people have a powerful 

impact on their achievements in various areas (Halpert, 

2011). In the book, Self-Efficacy: The Exercise of Control, 

as    referred to in Serinas' 2005 study, Bandura outlined the 

principles of his self-efficacy theory and its applications to 

fields as diverse as development of life course, education, 

health, psychopathology, athletics, business, and 

international affairs. In this volume, Bandura also located 

self-efficacy within a private and collective agency social 

cognitive theory that works in conjunction with other socio-

cognitive variables to regulate human well-being and 

achievement. He also addressed the agency's major facets— 

the nature and structure of self-efficacy beliefs, their origins 

and effects, the processes through which such self-beliefs 

operate, and the ways they can be created and reinforced. 

Furthermore, in various theory apps, Bandura conducted a 

vast body of studies on each of these elements of the agency. 

Overall, as mentioned in Schunk's (2005) and Muola's (2010) 

work, it has been discovered that self-efficacy beliefs, 

behavioral changes and results are extremely correlated and 

that it is an outstanding predictor of students ' level of 

motivational characteristics and achievement. Graham and 

Weiner were spurred by the depth of this assistance as 

quoted by Lucas et.al. (2010) conclude that self-efficacy has 

proved to be a more coherent predictor of behavioral results 

than any other motivational construct, especially in 

psychology and education. Clearly, it's not just about how 

capable you are, but about how capable you think you are. 

Caday, Dornyei, Griffin, Howey, Muola, Lucas, and Serinas, 

the associated literatures quoted in this research concluded a 

correlation between motivational attributes and academic 

achievement. 

 

Motivation assessment  

Researchers have used various techniques in their attempts to 

evaluate motivation. Typically, these techniques include 

direct observation, other ratings, and self-reporting 

(Alderman, 2004). Direct observation concentrated on 

behaviors such as task selection, expended energy, and 

persistence. Direct observation methods on the part of the 

investigator have the benefit of little interference, but 

concentrating on open actions can be superficial and 

overlook the cognitive and affective mechanisms that 

underlie driven behavior. Other ratings (e.g., educators, 

parents, investigators) quoted by Alderman in 2013 have the 

benefit that others are more objective about topics than about 

themselves. Raters rely on inference as a disadvantage of 

scores by others. Judging levels of cognitive commitment, 

interest in learning, and so on may be hard for learners. 

Arnold (2005) self-reports are used to capture decisions and 

statements about themselves from learners. Self-reporting 

typically includes the use of questionnaires containing 

objects or questions asking the participants about their 

actions and views. The projective metric is a unique form of 

questionnaire. Projective measures are based on assumptions 

that affect the underlying intentions of the subjects ' 

fundamental personality features. Ambiguous materials are 

used to enable topics to project their intentions and fantasies 

to the scenario unconsciously. The Thematic Apperception 

Test (TAT) is the best known projective metric of motivation 

for accomplishment. Murray created the TAT as quoted by 

Howey (2008) to study mechanisms of personality and 

subsequently adjusted it to evaluate motivation for 

accomplishment by McClelland and his peers (Pintrich and 

Schunk, 2002). Although the TAT was used in countless 

study studies, issues of low reliability and poor correlations 

have been discovered to suffer. The objective questionnaire 

is a more common and reliable questionnaire method that is 

used in motivational studies. Such questionnaires ask 

participants to record answers to questions about what kinds 

of operations they participate in and how often and for how 

long they participate in them by, for instance, marking 

numerical scores from not at all real to me (1) to very real to 

me (7). The use of rating scales in the theory of social 

learning ranges from the comprehensive use of Rotter's I-E 

control scale locus as quoted by Lucas, et.al. (2010), 

countless adjustments to the expectation structure, including 

the self-efficacy structure of Bandura. In 1982 as cited by 

Alderman, (2013), Shereer, Maddux, Mercandante, Prentice-

Dunn, Jacobs, and Rogers created a general self-efficacy 

scale. Special adaptations of the self-efficacy structure 

include a survey of the validity of self-efficacy as a predictor 

of writing performance (Meier, McCarthy & Schmeck) and a 

study of the relationship between self-efficacy expectations 

and academic accomplishment and persistence in technical / 

scientific university (Lent, Brown & Larkin) students. Robert 

Lent further discovered importance in the relation of self-

efficacy to interest congruence and result thinking in 

predicting academic conduct (Lent, Brown, & Larkin), as 

quoted by Schunk in 2005, as well as self-efficacy in 

predicting academic achievement and perceived career 

choices (Lent, Brown, & Larkin), and self-efficacy as 

moderator of scholastic aptitude (Brown, Lent, & L). Early 

opinions of motivation found in educational psychology, 

although lacking many significant aspects needed for a 

thorough comprehension of motivation, were indicated in the 

journal submitted by Archer in 2004 as an important starting 

point from which contemporary motivational constructs have 

developed. There is probably little argument that intrinsic 

contributors to human motivation are volition, drives, 

conditioning, and self-actualization. However, these general 

ideas have proved vague and hard to assess. The modified 

MSLQ (Motivated Learning Strategies Questionnaire) used 

in this study is based on a particular social cognitive 

motivation model that is common in present motivational 

and educational research. Three constructs of motivation are 

used: expectation, value, and impact. The element of 

expectancy evaluates perceptions of learning self-efficacy 

and control beliefs. Bandura's postulated self-efficacy 

structure in his theory of social learning has driven 

comprehensive motivational studies. The second expectation 

construct is learning control views that are fined construction 
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based on the locus of control of Rotter. In contemporary 

psychological research, Rotter's locus of control structure is 

perhaps one of the most studied ideas. The value structure 

used in this study's MSLQ involves both inherent and 

extrinsic goal orientation as well as the assumptions of job 

value. In their emphasis on the significance of objectives, 

cognitive opinions of motivation are united. Ryan, Connell, 

and Deci studied the role of inherent and extrinsic motivation 

in their "Cognitive Evaluation Theory," as referred to in the 

book British Educational Psychology in 2003, arguing that 

perceptions of autonomy and competence are essential to 

intrinsic motivation. Sustaining motivation requires 

commitment to educational attainment and learning. 

Learning commitment is a syndrome of factors such as faith 

in learning value. In terms of test anxiety, the MSLQ's third 

motivational structure is evaluated. A meta-analysis of 562 

researches linked to anxiety testing and academic 

achievement discovered that anxiety testing causes bad 

performance. It is linked negatively to self-esteem and is 

directly linked to the fear of adverse assessment among 

learners (Howey, 2008). Recent research into self-

understanding and self-regulation has turned to procedures of 

learning and academic achievement, according to Alderman's 

study (2004). The notion of self-regulated learning depicts 

how learners support their own academic achievement in a 

cognitive, motivational and behavioral manner. To address 

modern instructional issues such as falling retention rates, 

theories that cope efficiently with all three dimensions of 

students ' capacity to learn on their own are required. Self-

regulated learning challenges cognitive theorists to clarify 

why and how learners learn on their own and challenge 

motivational and behavioral theorists to clarify what learners 

need to understand about themselves and educational 

assignments in order to learn separately. It is learning that 

results from self-generated behaviors of learners that are 

systematically oriented towards achieving their learning 

objectives (Zimmerman, 2001).  Based on the above 

circumstances, the study was designed to determine the 

correlation among freshman college learners between 

motivational characteristics and academic achievement. The 

ultimate aim of the study is to enhance students ' academic 

interests. 

 

2. Methods    
The research utilized the descriptive method employing 

quantitative manipulation of data. The adapted Motivated 

Strategies for Learning Questionnaire (MLSQ) (Duncan and 

McKeachie, 2005) was used as the main tool in the gathering 

of data needed.  This study developed a schema which 

served as guide in unfolding the problem raised. The input 

includes the profile of the students (age, gender, and grade 

point average) and the study also dealt with the relationship 

between motivational attributes and academic performance. 

The process accounts data manipulation using appropriate 

statistical measures. The output of the study includes crafting 

of enhancement plan as anchored on the major findings of 

the study. The study was conducted in a state university in 

Cebu, Philippines. The respondents of this study were the 

officially enrolled freshman BSHM and BSIT students for 

the academic year 2017-2018. Using systematic random 

sampling, 75 percent of the total number of enrolled students 

(105 respondents) was considered. 

 

3. Results 
Descriptive statistics of the profile of the respondents (age 

and gender) are shown in Table 1. 

 

Table 1. Descriptive statistics of age and gender of the 

respondents. N=105 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

In terms of age, the data showed that majority of the 

respondents were 17-19 years old with a total frequency of 

62 or 59.05 percent. Data implied that most of the 

respondents belong to the adolescent stage based on the 

Psychosocial Theory of Erik Erickson as cited by Serinas in 

2005. This means that majority of the respondents are 

concerned with how they appear to others. Superego identity 

is the accrued confidence that the outer sameness and 

continuity prepared in the future are matched by the 

sameness and continuity of one's meaning for oneself, as 

evidenced in the promise of a career. As they make the 

transition from childhood to adulthood, adolescents ponder 

the roles they will play in the adult world. Initially, they are 

apt to experience some role confusion—mixed ideas and 

feelings about the specific ways in which they will fit into 

society—and may experiment with a variety of behaviors 

and activities (e.g. tinkering with cars, baby-sitting for 

neighbors, affiliating with certain political or religious 

groups). Eventually, Erikson proposed that most adolescents 

achieve a sense of identity regarding whom they are and 

where their lives are headed. As regards to gender, the 

female respondents had a total frequency of 55 or 52.38 

percent while male with total frequency of 50 or 47.62. This 

is the usual trend in the schools of the country. Females are 

the dominant in terms of number compared to the male 

population as cited by Caday (2012).Respondents’ Grade 

Point Average can be gleaned in Table 2. 

 

Table 2. Descriptive statistics of respondents’ Grade Point 

Average 

 

 

 

 

 

 

 

 

 

 

 

Grade Point 

Average Frequency Percentage (%) Grade Description 

 
1.0 0 0 Excellent 

 
1.4-1.1 0 0 Superior 

 
2.0-1.5 25 23.80 Very Good 

 
2.5-2.1 80 76.19 Good 

 
2.6-3.0 0 0 Fair 

 
Total 105 100 

  

     

Variables Frequency Percentage (%) 

Age 

  26 & above 4 3.8 

23-25 5 4.76 

20-22 15 14.29 

17-19 62 59.05 

15-16 19 18.1 

Total 105 100.00 

Gender 

  Male 50 47.62 

Female 55 52.38 

Total 105 100.00 
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Table 2 showed the respondents’ Grade Point Average. 

Twenty-five or 23.80 percent of the students achieved 2.0-

1.5; 2.5-2.1 was achieved by 80 students or 76.19 percent. 

Followed by Grade Point Average of 2.0 – 1.5 with a 

frequency of 25 or 23.80 percent. 

 This means that most of the freshman college student 

respondents have a Grade Description of Good. The data 

implied that majority of the respondents were of average 

intelligence. 

 

LEVEL OF MOTIVATIONAL ATTRIBUTES OF 

FRESHMAN STUDENTS 

This section focused on the level of motivational attributes of 

the freshman students based on their own perception in terms 

of: Intrinsic Goal Orientation, External Goal Orientation, 

Task Value, and Control of Learning Beliefs, Self-Efficacy 

for Learning and Performance, and Test Anxiety. The level 

of motivational attributes was determined using the approved 

scale having a range and qualitative equivalents being 

categorized as: 4.20-5.00 - Strongly Agree (SA); 3.40-4.19- 

Agree (A); 2.60-3.39- Fairly Agree (FA); 1.80-2.59 -

Disagree (D); and 1.00-1.79 - Strongly Disagree (SD). 

 

Intrinsic Goal Orientation 

This section presents the respondents’ level of motivational 

attributes in terms of Intrinsic Goal Orientation. As revealed 

in Table 3, 105 respondents perceived the following results 

as provided herein:‖ I prefer course material that really 

challenges me so I can learn new things,‖ which had a 

weighted mean of 4.28 or Strongly Agree; ―I prefer course 

material that arouses my curiosity, even if it is difficult to 

learn,‖ registered a weighted mean of 3.96 or Agree; ―The 

most satisfying thing for me in this course is trying to 

understand the content as thoroughly as possible,‖ had a 

weighted mean of 4.26 or Strongly Agree; and item, “When 

I have the opportunity, I choose course assignments that I 

can learn from even if they don't guarantee good grades, ― 

which marked a weighted mean of 3.94 was rated Agree. 

The same table disclosed an overall average of 4.11 or Agree 

in the respondents’ self-perception on their level of 

motivational attributes in terms of Intrinsic Goal Orientation. 

Table 3 

Intrinsic Goal Orientation 

    

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Ranges  

 3.40-4.19           Agree (A) 
 4.20-5.00           Strongly Agree (SA)  

 2.60-3.39       Fairly Agree (FA) 
   1.80-2.59           Disagree (D) 

 1.00-1.79        Strongly Disagree (SD) 

This means that the students deduce themselves to be 

participating in a task for reasons such as challenge, 

curiosity, and mastery. Having an intrinsic goal orientation 

towards an academic task indicates that the student's 

participation in the task is an end all to itself, rather than 

participation being a means to an end according to Garcia et 

al. as cited by Howey in 2008. 

 

Extrinsic Goal Orientation 

Table 4 depicts the respondents’ level of motivational 

attributes in terms of Extrinsic Goal Orientation. 

 

Table 4 

Extrinsic Goal Orientation 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The data in Table 4 showed the following results as provided 

herein: ―Getting good grades is the most satisfying thing for 

me right now, ― which had a weighted mean of 4.31 or 

Strongly Agree; ―The most important thing for me right 

now is improving my overall grade point average (GPA),‖ 

which had a weighted mean of 4.19 or Agree; Likewise, ―If I 

can, I want to get better grades in this course than most of the 

other students,‖ registered a weighted mean of 4.03 or 

Agree. Item, ―I want to do well in class because it is 

important to sow my ability to my family, friends and 

others,‖ marked a weighted mean of 4.17 or Agree. The 

same table revealed an overall average of 4.18 or Agree in 

the respondents’ self-perception on level of motivational 

attributes in terms of Extrinsic Goal Orientation. This 

suggests that the respondents perceived themselves to be 

participating in a task for reasons such as grades, rewards, 

performance, evaluation by others, and competition. 

According to Serinas (2005), when one is high in extrinsic 

goal orientation, engaging in a learning task is the means to 

an end. The main concern of the student is related to issues 

that are not directly related to participating in the task itself 

such as grades, rewards, and comparing one's performance to 

that of others. 

 

Task Value 

Table 5 reflected the following results as provided herein: 

two items, ―I think I will be able to use what I learn in this 

course in other courses,‖ ―It is of outmost importance for me 

to learn all the course material,‖ marked a weighted mean of 

3.96 or Agree. Item, ―I am very interested in the content area 

of this course,‖ registered a weighted mean of 4.15 or Agree.  

Items 

Respondents 

BSHM 

Students 

(N=60) 

BSIT 

Students 

(N=45) 

Average 

(N=105) 

WM D WM D WM D 

1. I prefer course material that 

really challenges me so I can 

learn new things. 

4.28 SA 4.29 SA 4.28 SA 

2. I prefer course material that 

arouses my curiosity, even if 

it is difficult to learn. 

4.00 A 3.91 A 3.96 A 

3. The most satisfying thing 

for me in this course is trying 

to understand the content as 

thoroughly as possible. 

4.32 SA 4.20 SA 4.26 SA 

4. When I have the 

opportunity, I choose course 

assignments that I can learn 

from even if they don't 

guarantee good grades. 

3.97 A 3.91 A 3.94 A 

Average 4.14 A 4.08 A 4.11 A 

 

Items 

Respondents 

BSHM 

Students 

(N=60) 

BSIT 

Students 

(N=45) 

Average 

(N=105) 

WM D WM D WM D 

1. Getting good grades is the 

most satisfying thing for me 

right now. 

4.18 A 4.44 SA 4.31 SA 

2. The most important thing 

for me right now is improving 

my overall grade point 

average (GPA) 

4.10 A 4.27 SA 4.19 A 

3. If I can, I want to get better 

grades in this course than most 

of the other students. 

3.95 A 4.11 A 4.03 A 

4. I want to do well in class 

because it is important to sow 

my ability to my family, 

friends and others. 

3.97 A 4.36 SA 4.17 A 

Average 4.05 A 4.30 SA 4.18 A 
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Table 5 

Task Value 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Likewise, other item, ―I think the course material is useful 

for me to learn,‖ marked a weighted mean of 4.22 or 

Strongly Agree.‖ I like the subject matter of this course,‖ 

has a weighted mean of 4.01 or Agree. Furthermore, item: 

―Understanding the subject matter of this course is very 

important to me,‖ registered a weighted mean of 4.30 or 

Strongly Agree. An overall average of 4.07 or Agree in the 

respondents’ self-perception on level of motivational 

attributes in terms of Task Value. It implies that students are 

aware of their active involvement in their learning process. 

Kasser (2002) claimed that perceived value emerges from 

personal self that needs something. When they see the 

characteristics of what they need in something, they 

automatically value it. Therefore, when students can have 

their needs met by tackling a task, they will value it. 

Students’ perception of the value of the task will direct their 

actions in achieving that perceived value.  

 

Control of Learning Beliefs 

The next section dwells on the respondents’ level of 

motivational attributes in terms of control of learning beliefs. 

 

Table 6 

Control of Learning Beliefs 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 6 shows that the respondents perceived the result of 

4.19 or Agree in sequential order as follows: Item no. 1 was, 

―If I study in appropriate ways, then I will be able to learn 

the material in this course,‖ registered a weighted mean of 

4.18 or Agree. Number 2 was, ―It is my fault if I don’t learn 

the material in this course,‖ marked at 4.21 or Strongly 

Agree. Item,” If I try hard enough, then I will understand the 

course material,‖ registered a weighted mean of 4.36 or 

Strongly Agree. Furthermore, item:‖ If I don’t understand 

the course material, it is because I did not try hard enough,‖ 

marked a weighted mean of 4.00 or Agree. This means that 

students suppose that their efforts to study make a difference 

in their learning, and that they should be more likely to study 

more strategically and effectively. That is, if the student feels 

that he can control his academic performance, he is more 

likely to put forth what is needed strategically to affect the 

desired changes as stated by Rotter’s of Locus of Control 

construct as cited by Bernardo (2008). 

 

Self- Efficacy For Learning and Performance 

This section presents the respondents’ level of motivational 

attributes in the domain of self-efficacy for learning and 

performance. As shown in Table 7, the following results as 

provided herein: Number 1 was ―I believe that I will receive 

an excellent grade in the course I choose,‖ marked a 

weighted mean of 3.79 or Agree. Followed by item: ―I am 

certain that I can understand the most difficult material 

presented in the readings for this course,‖ which registered a 

weighted mean of 3.58 or Agree. Item on ―I am confident 

that I can learn the basic concepts taught in this course,‖ 

garnered a weighted mean of 3.96 or Agree. Likewise, item 

―I am confident that I can understand registered at 3.67 or 

Agree. 

 

Table 7 

Self-Efficacy for Learning and Performance 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Items 

Respondents 

BSHM 

Students 

(N=60) 

BSIT 

Students 

(N=45) 

Average 

(N=105) 

WM D WM D WM D 

1. I think I will be able to 

use what I learn in this 

course in other courses. 

4.18 A 3.37 A 3.96 A 

2. It is of outmost 

importance for me to 

learn all the course 

material. 

4.07 A 3.84 A 3.96 A 

3. I am very interested in 

the content area of this 

course. 

3.97 A 4.33 SA 4.15 A 

4. I think the course 

material is useful for me 

to learn. 

4.03 A 4.40 SA 4.22 SA 

5. I like the subject matter 

of this course. 
3.88 A 4.13 A 4.01 A 

6. Understanding the 

subject matter of this 

course is very important 

to me. 

4.23 SA 4.38 SA 4.30 SA 

Average 4.06 A 4.08 A 4.07 A 

 

Items 

Respondents 

BSHM 

Students 

(N=60) 

BSIT Students 

(N=45) 

Average 

(N=105) 

WM D WM D WM D 

1. If I study in appropriate ways, 

then I will be able to learn the 

material in this course. 

4.18 A 4.18 A 4.18 A 

2. It is my fault if I don’t learn the 

material in this course. 
4.10 A 4.31 SA 4.21 SA 

3. If I try hard enough, then I will 

understand the course material. 
4.38 A 4.33 SA 4.36 SA 

4. If I don’t understand the course 

material, it is because I did not try 

hard enough. 
4.03 A 3.98 A 4.00 A 

Average 4.17 A 4.20 SA 4.19 A 

 

Items 

Respondents 

BSHM 

Students 

(N=60) 

BSIT 

Students 

(N=45) 

Average 

(N=105) 

WM D WM D WM D 

1. I believe that I will receive an 

excellent grade in the course I 

choose. 

3.75 A 3.82 A 3.79 A 

2. I am certain that I can 

understand the most difficult 

material presented in the 

readings for this course. 

3.47 A 3.69 A 3.58 A 

3. I am confident that I can learn 

the basic concepts taught in this 

course. 

3.72 A 4.20 SA 3.96 A 

4. I am confident that I can 

understand the most complex 

material presented by the 

instructors. 

3.50 A 3.84 A 3.67 A 

5. I am confident I can do an 

excellent job on the assignments 

and tests in this course. 

3.62 A 4.02 A 3.82 A 

6. I expect to do well in all my 

classes. 
3.90 A 3.89 A 3.89 A 

7. I am certain that I can master 

the skills being taught in this 

course. 

3.57 A 3.84 A 3.71 A 

8. Considering the difficulty of 

this course, the teacher, and my 

skills, I think I will do well in all 

of my classes. 

3.97 A 3.62 A 3.80 A 

Average 3.69 A 3.87 A 3.78 A 
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Item,‖ I am confident I can do an excellent job on the 

assignments and tests in this course,‖ marked a weighted 

mean of 3.82 or Agree. Furthermore, item:‖ I expect to do 

well in all my classes,‖ registered a weighted mean of 3.89 

or Agree. Item, ―I am certain that I can master the skills 

being taught in this course,‖ had a weighted mean of 3.71 or 

Agree, while item: ―Considering the difficulty of this course, 

the teacher, and my skills, I think I will do well in all of my 

classes‖ registered a weighted mean of 3.80 or Agree. An 

overall average of 3.78 or Agree in the respondents’ self-

perception on level of motivational attributes in terms of 

self-efficacy for learning and performance. 

 

This infers that students consider their ability to influence 

events that affect their learning.  

 

According to Bandura as cited by Lucas, et.al. (2010), high 

self-efficacy can affect motivation in both positive and 

negative ways. In general, people with high self-efficacy are 

more likely to make efforts to complete a task, and to persist 

longer in those efforts, than those with low self-efficacy. The 

stronger the self-efficacy or mastery expectations, the more 

active the efforts. However, those with low self-efficacy 

sometimes experience incentive to learn more about an 

unfamiliar subject, where someone with a high self-efficacy 

may not prepare as well for a task. This core belief is the 

foundation of human motivation, performance 

accomplishments, and emotional well-being. Unless people 

believe they can produce desired effects by their actions, 

they have little incentive to undertake activities or to 

persevere in the face of difficulties. Whatever other factors 

may serve as guides and motivators, they are rooted in the 

core belief that one can make a difference by one's actions 

 

Test Anxiety 

This part exhibits the respondents’ level of motivational 

attributes in terms of test anxiety. It is defined as the 

nonproductive overt and covert behaviors that accompany 

test taking and test preparation.  

 

Table 8 

Test Anxiety 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

As exhibited in Table 8, Number 1 item:‖ When I take a test, 

I think about how poorly I am doing compared with other 

students,‖ marked a weighted mean of 3.32 or Fairly Agree. 

Item,‖ When I take a test, I think about items on other parts 

of the test I can’t answer,‖ registered a weighted mean of 

3.80 or Agree. Likewise, item,‖ When I take tests, I think of 

the consequences of failing,‖ had a weighted mean of 3.47 or 

Agree. Furthermore, item:‖ I have an uneasy, upset feeling 

when I take an exam,‖ marked a weighted mean of 3.40 or 

Agree, while item:‖ I feel my heart beating fast when I take 

an exam,‖ had a weighted mean of 3.90 or Agree. 

 

The same table disclosed an overall average of 3.58 or Agree 

in the respondents’ self-perception on level of motivational 

attributes in terms of test-anxiety. 

This implies that students are recognizant of their test 

anxiety level in relation to their motivation. According to 

Rosado in 2008, the performance difference between high 

and low test-anxious persons is due to loss of attentional 

focus during the task being performed. Low test-anxious 

persons are generally focused on task-relevant stimuli when 

performing tasks, while high test-anxious subjects focus on 

test-irrelevant stimuli. When a task requires full attention, 

splitting attention among stimuli that are irrelevant could 

interfere with performance. Ralph Culler and Charles 

Holahan as cited by Chang, et.al (2008) replicated the 

findings of previous studies that showed test anxiety being 

associated with a significant decrease in grade point average. 

The researchers studied high test-anxious and low test-

anxious college freshmen who were enrolled in an 

introductory psychology course. The researchers found 

significantly lower grade point average associated with 

higher levels of anxiety. The researchers further found that 

students with poor academic performance tend to have low 

levels of motivation, as well as higher levels of test anxiety. 

 

SUMMARY ON THE MOTIVATIONAL ATTRIBUTES 

OF FRESHMAN COLLEGE STUDENTS 

 

Table 9 

Summary 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Items 

Respondents 

BSHM 

Students 

(N=60) 

BSIT 

Students 

(N=45) 

Average 

(N=105) 

WM D WM D WM D 

1. When I take a test, I think 

about how poorly I am doing 

compared with other students. 

3.38 FA 3.27 A 3.32 FA 

2. When I take a test, I think 

about items on other parts of 

the test I can’t answer. 

3.83 A 3.78 A 3.80 A 

3. When I take tests, I think of 

the consequences of failing. 
3.53 A 3.40 A 3.47 A 

4. I have an uneasy, upset 

feeling when I take an exam. 
3.52 A 3.29 A 3.40 A 

5. I feel my heart beating fast 

when I take an exam 
4.32 SA 3.49 A 3.90 A 

Average 3.72 A 3.45 A 3.58 A 

 

Items 

Respondents   

  

Average 

(N=105) 

  

BSHM 

Students 

(N=60) 

BSIT 

Students 

(N=45) 

WM D WM D WM D 

1. Intrinsic Goal 

Orientation 
4.14 A 4.08 A 4.11 A 

2. Extrinsic Goal 

Orientation 
4.05 A 4.29 SA 4.18 A 

3. Task Value 4.06 A 4.14 A 4.07 A 

4. Control of Learning 

Beliefs 
4.18 A 4.20 SA 4.19 A 

5. Self-Efficacy For 

Learning and 

Performance 

3.69 A 3.87 A 3.78 A 

6. Test Anxiety 3.72 A 3.44 A 3.58 A 

Average 3.97 A 4.00 A 3.99 A 
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As summarily shown in Table 9, the average mean in each of 

the areas was within the range of Agree. The overall 

weighted average obtained in this study was 3.99 or Agree. 

The weighted mean averages were 3.97 from the Bachelor of 

Science in Hospitality Management students, and 4.00 from 

Bachelor of Science in Industrial Technology students. 

Obviously, most of the respondents concur that their level of 

motivational attributes and the need for enhancement of this 

six (6) core areas in this study is indeed, related. As 

freshman college students, it is imperative for them to 

practice motivational attributes so that they can attain their 

optimal learning potential. 

 

Table 10 

Test of Significant Relationship 

 

 

 

 

 

 

 

 

 

 

 

 

** Significant 

 

TEST OF SIGNIFICANT RELATIONSHIP 

The test of significant relationship was employed in this 

study using the chi-square of independence or relationship 

using 5x2 contingency table with the degree of freedom of 

0.05 level of significance. The inferential statistics sought to 

determine whether or not significant relationship existed 

between the respondents’ level of motivational attributes and 

their academic performance. The study also utilized 

coefficient of contingency and t- test to support the 

credibility of the findings. The data on Table 10 showed that 

the variables on motivational attributes revealed the chi-

square value (X
2
) of 12.19 which was greater than the critical 

value of 26.296, sixteen (16) degrees of freedom at 0.05 

level of significance. It had obtained a computed 

contingency coefficient of 0.371 which denotes moderate 

correlation. To know whether the relationship is significant 

or not, a t-value of 3.98 was matched with the tabular value 

of 1.96 over 100 degrees of freedom at 0.05 level of 

significance. The hypothesis which states that ― There is no 

significant relationship between motivational attributes and 

academic performance ― was rejected because the chi-square 

value of 12.19 is greater than the critical value of 9.488 using 

5X2 contingency table and the computed t-value of 3.98 is 

also greater than the table value of 1.96. It suggests that there 

is a positive relationship between motivational attributes and 

academic performance. According to Jacobson (2009), 

motivation is among the most powerful attributes for 

achievement outcomes in school systems today. Research 

suggests that motivational outcomes strongly predicts 

students’ grade in class. Students who adopt performance 

goals also tend to do better in school. Students’ perceptions 

of mastery and performance goals showed different patterns 

of relation with learning strategies, preference for 

challenging tasks, attitude toward the class, and beliefs about 

the causes of success and failure.  

 

 

 

 

 

4. Discussion 
The purpose of this research was to examine whether there is 

a correlation among freshman college students between 

motivational characteristics and academic achievement. 

However, although the outcome of this research is important, 

it is restricted by the use of heterogeneous conventions, 

estimates, and restricted sample size by the researcher. The 

unpredictability connected with examining such a strong 

factor features these methodological constraints. Due to the 

lack of a strong evidence base, it is difficult to 

institutionalize suggestions, particularly in relation to 

motivational characteristics in assisting with the grade point 

average of learners, which is a benchmark of academic 

achievement in the institution (Pintrich, 2003 and Howey, 

2008). The study is important because it can assist future 

researchers to implement improvement programs in 

connection with students' research of motivation and 

academic achievement. It will also assist educators integrate 

motivational activities to assist learners grow and engage 

with their academic work. Despite its positive results, there 

are also few limitations on this study. First, each of the data 

relied on measures of self-reporting. Although countless 

scientists argue that motivation is best estimated because of 

its abstract nature through self-reports, future studies are 

encouraged to use parent, educator, and friend reports to 

complement self-report data. Second, the research only takes 

one academic year to complete. Future longitudinal studies 

that monitor learners over longer periods of time could result 

in assessing the general effects of motivation's role in 

academic performance. Third, the survey was performed 

among learners from the Philippines. Future researchers can 

evaluate the possibility of summing up the results of this 

research to other nationalities and developing a culture-based 

motivational attributes and academic performance 

enhancement programs. 
 

5. Conclusion 
Motivational attributes are correlated with academic 

performance. There are important ramifications to this 

recognition for instructive exercise.  Developing methods of 

motivational attributes such as enhancing inherent and 

Variables Computed X2 

X2 

Critical 

Value 

Computed C Computed T 
Tabular 

Value 
Decision 

 

Motivational 
Attributes 

 

12.19 

 

9.488 

 
0.371 

moderate 

correlation 

 

** 3.98 

 

1.96 

 

Reject Ho 

 

Degrees of Freedom 

(df) 

 
 

4 
  

 
over 100 

 

 
Levels of 

Significance 

 
 

0.05 
  

 

0.05 
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extrinsic motivation factors among learners may help to 

forge these motivational practices (Howey, 2008). This 

improvement program may originally encourage a few, but 

the beneficial impact may eventually also overflow to others. 

 

List of Abbreviations 
A – Agree 

BSHM – Bachelor of Science in Hospitality Management 

BSIT – Bachelor of Science in Industrial Technology 

D – Description 

D* - Disagree 

FA – Fairly Agree 

MSLQ - Motivated Strategies for Learning Questionnaire 

SA – Strongly Agree 

SD – Strongly Disagree 

WM – Weighted Mean 
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